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Abstract
The major determinant of learning is the interaction between teacher and students. The quality of this interaction eases the 
learning, makes the process enjoyable and increases the performance of the student. The aim of this study is to investigate the 
relationship between preschool teachers’ perfectionism levels and their demographic variables. Relational screening method is 
used in the study. The research group was composed of 80 preschool teachers who work in public or private institutions in 
Istanbul City Center in 2013-2014. The data collection instruments are 8-questioned Demographic Questionnaire which was 
developed by the researcher according to related literature, and Frost Multidimensional Perfectionism Scale for perfectionism
measures. The data is analyzed via one-way ANOVA and t-test in order to determine any changes of perfectionism and sub-
dimensions (concern over mistake, personal standards, parental expectations, parental criticism, doubts about actions, 
organization) according to demographic variables.  As a result of research, perfectionism scores of the preschool teachers are 
significantly different according to their demographic characteristics such as age, graduation degree, professional experience, 
school type,   professional experience at the present institution but there are no significant differences according to age group of 
children.
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1. Introduction
The acceptability of students’ behaviors may differ according to teachers’ knowledge, their point of views and 
their immediate emotional states. When a teacher adopts a perfectionist, non-compromised and authoritarian view, 
s/he is likely to criticize, evaluate and focus on the negative during the education process. This situation is especially 
important during preschool education because preschool period is the time when the abilities of children start to 
develop. However, perfectionist educators may block the child towards educational activities, instead of making 
positive changes in their behaviors.
Frost et al. (1990) developed Multidimensional Perfectionism Scale and studied perfectionism in the following 
six dimensions (Antony and Swinson, 2000, Cited in Tuncer, 2006);
x Concern over Mistakes: It means that making mistakes equals to failure; therefore avoiding failures is very
important. Concerning over mistakes accompanies with concern over criticism and social anxiety.
x Personal Standards: Individuals set higher standards for themselves and missing these standards means being a 
second class person.
x Doubts about actions: Individuals with obsessive compulsive disorder have doubts about their actions. The 
individuals who have doubts about their actions spend too much time on performance and need to recheck what 
they have done. 
x Organization: They have obsessions about cleanliness and organization. Although cleanliness is a positive 
characteristic, individuals with obsessions spend too much time on organization and leave their other duties 
unfinished. 
x Parental expectations: This dimension is more helpful in defining perfectionism than the other dimensions. When 
individuals have an urge to show perfect performance to others, parents may become the external pressures for 
themselves. Most of the people that have social anxiety and shyness reported that their parents have great 
expectations about themselves.
x Parental Criticism: This dimension is related with parental great expectations. If the individual feel that their 
parents are critical about failure, he may become perfectionistic. Parental expectations are coupled with social 
expectations and the person become very anxious about any negative feedback. 
x The purpose of this study is to investigate the perfectionism levels of preschool teachers in relation with 
demographic variables.
2. Method
The study has adopted descriptive research method in order to describe an existing situation (Karasar, 2009).
2.1. Study Group
The study group has composed of 80 preschool teachers from Istanbul Provincial Centre of the Ministry 
of National Education in serving preschool education schools in 2013-2014 fall semester.
2.2. Data Collection Instruments
Data were collected by using Frost Multidimensional Perfectionism Scale (Frost, Marten, Lahart, & Rosenblate, 
1990) for perfectionism measures and Demographic Questionnaire for detecting demographic variables of 
participants. 
2.2.1. Frost Multidimensional Perfectionism Scale
Frost Multidimensional Perfectionism Scale (FMPS) was developed by Frost and his colleagues and the Turkish 
DGDSWDWLRQZDVFRQGXFWHGE\g]ED\DQG7DúGHPLU 7KHVFDOHZDVEDVHGRQ OHYHO/LNHUW W\SHVFDOH IURP
‘strongly disagree (1)’ to ‘strongly agree (5)’. There are 35 questions and the maximum score that can be collected is 
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175. There are six sub-dimensions which are concern over mistakes, personal standards, parental expectations, 
parental criticism, doubts about actions, and organization. Internal consistency of original scale was found .90 for the 
total scale and among .77 to .93 for subscales (Frost, Marten, Lahart, & Rosenblate, 1990). Factor analysis of 
Turkish version was supported the six dimensioned scale which explained %47,8 of total variance. The internal 
consistency was found among .63 and .87 and the split half reliability was found as .80. Therefore, the Turkish 
version of FMPS was supported as reliable and valid (g]ED\DQG7DúGHPLU
2.2.2. Demographic Questionnaire
Demographic Questionnaire has eight questions which were developed by the researchers according to related 
literature. This questionnaire consists of 7 questions regarding age, graduation degree, professional experience, the 
school type, age group of children, number of children in classroom, professional experience at the institution.            
2.3. The Analysis of the Data 
The data is analyzed via one-way ANOVA and t-test in order to determine any changes of perfectionism and sub-
dimensions (concern over mistake, personal standards, parental expectations, parental criticism, doubts about 
actions, organization) according to demographic variables.  When significant changes are detected, Tukey test was 
utilized (Büyüköztürk, 2012).
3. Findings
The findings regarding the demographic variables of the preschool teachers are shown in Table1.
Table 1. The distribution of the preschool teachers in the study according to their demographic variables
Demographic variables Frequency (N: 80) Percent  (%)
Age
groups
Aged 25 and below 19 23.8
Aged 26-30 21 26.3
Aged 31-35
Aged 36 and above
27
13
33.8
16.3
Graduation
status
Vocational high school 8 10
Associated degree 19 23.7
Graduate 53 66.3
Professional
experience
5 years and less
6-10 years
30
20
37.5
25
11 years and more 30 37.5
School type Public 51 63.8Private 29 36.2
Age group
of children
4 age
5 age
20
60
25
75
Number of
children in
classroom
10 and below
11-15
16-20
21 and above
15
30
19
16
18.8
37.4
23.8
20
Professional
experience
at  the present institution
5 years and less
6-10 years
11 years and more
51
17
12
63.7
21.3
15
When the Table 1 is analyzed, it is seen 33.8 % of the preschool teachers are aged 31-35 group, 66.3 % of the 
preschool teachers are graduation degree group, 37.5 % of the preschool teachers have 5 years or less professional 
experience and 37.5 % of the preschool teachers have 11 years and more professional experience.   63.8 % of the 
teachers work in public kindergartens, 75 % of the preschool teachers work 5 age children group, 37.4 % of the 
preschool teachers work 11-15 children in classroom and 63.7 % of the teachers have 5 years and less group of 
professional experience at the present institution in the study.  
The test found that perfectionism scores of preschool teachers differ significantly according to age groups 
(p<0.05).  25 and below age group (M=28) and 26-30 age group (M=28) got higher organization scores than 31-35
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age group (M=25.1). It has also found that there are no significant differences among the age groups according to 
other sub-dimensions. Based on these findings, it can be said that the organization sub-dimension scores 
of perfectionism in young teachers is higher than other teachers.
The test found that there are statistically significant difference of perfectionism scores according to 
graduation status (p<0.05). The participants from Vocational High School got higher scores on concern over 
mistakes scores (M=26) than the participants with associated degree (M=18). The participants from Vocational High 
School also got higher scores on perfectionism scores (M=26) than the participants with associated degree (M=95). 
It has also found that there are no significant differences among graduation status according to other sub-dimensions.
These findings showed that as the level of education increases the level of perfectionism decreases accordingly. It 
can also be inferred that the participants with associated degree have benefited from teacher-student interaction.
The test found that there are statistically significant difference on concern over mistakes and organization scores 
according to professional experience (p<0.05). The participants from 6-10 years group (M=22) got higher concern 
over mistakes scores than the participants from 10 years group (M=17). The participants from 5 years and below 
group (M=28) got higher organization scores than the participants from 6-10 years group (M=25). It has also found 
that there are no significant differences among the age groups according to other sub-dimensions. As the 
professional experience increases, the concern over mistakes and organization scores decrease. It can be said that as 
the years of experience increases the perfectionism scores decreases on these sub-dimensions. 
The test found that there are statistically significant difference on parental expectations, parental criticism and 
organization sub-dimension according to school type (p<0.05). The participants from private school group (M=16) 
got higher parental expectation scores than the participants from public kindergarten group scores (M=12.2). The 
participants from public kindergarten group scores (M=9.2) got higher parental criticism scores than the participants 
from private school group (M=7.3).The participants from private school group (M=27.8) got higher organization 
scores than the participants from public kindergarten group scores (M=25.2). It has also found that there are no 
significant differences among the age groups according to other sub-dimensions. The participants from private 
school group got higher perfectionism scores on parental expectations, parental criticism and organization sub scales 
than the participants from other groups. It can be said that participants from private schools are more perfectionistic.
Although there are many studies on adult perfectionism, the transition of perfectionism from childhood to 
adulthood has still left unclear. Likewise, the state of perfectionism during the developmental process has not been 
studied. The pressure of families and teachers towards being perfect and the competitiveness in society lead children 
to develop negative perfectionism in early ages during their developmental period (Rice and Slaney, 2002). The 
adaptive and maladaptive parental attitudes that initiate expectations and desires during the relationship of their 
children play the major role on the character development of children. The research findings suggest that the parental 
attitudes have an effect on the development of perfectionistic personality of their children. 
The test found that there are statistically significant difference on parental criticism among the preschool teachers 
according to the number of student in their classrooms (p>0.05).The participants from 10 student and less group 
scores (M=9.9) got higher parental criticism scores than the participants from 11-15 students in classroom group 
(M=6.4). The participants from 21-25 students group (M=8.4) got higher parental criticism scores than the 
participants from 11-15 students in classroom group (M=6.4). It has also found that there are no significant 
differences among the age groups according to other sub-dimensions. These findings showed that the number of 
students in a classroom has an effect on the perfectionism levels of preschool teachers. It is also inferred that as the 
group size lower than 10 students and higher than 20 students have the teachers to get higher scores on parental 
criticism, the teacher-student interaction may be affected adversely in these student groups. 
The test found that there are statistically significant difference on doubts about actions among the preschool 
teachers according to professional experience at the present institution (p<0.05).  The participants from 11-15 years 
group (M=10.6) got higher doubts about actions scores than the participants from 6-10 years group (M=7.5). It has 
also found that there are no significant differences among the age groups according to other sub-dimensions. This 
finding shows that the teachers got higher doubts about action scores on the following years than on the first five 
years. 
The study that was conducted by Çam, Deniz and Kurnaz (2014) tested a structural equation modeling in order to 
explain burn-out levels of students in relation with perceived social support, perfectionism and stress variables. The 
findings showed that there are relationship of the three sub-dimensions of Maslach Burnout Inventory Student Form 
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with perceived social support, perfectionism and stress. Path analysis showed that social support decrease the level 
of burn out, the perfectionist individuals have higher stress, higher stress leads to burn-out and burn out brings 
desensitization. This finding is consistent with the literature (Jenkins & Elliott, 2004; Pines & Keinan, 2005; Salami, 
2009). In this regard, it can be said that as the years of experience increases, the doubts about action dimension of 
perfectionism increases in relation with an increase on stress and burn-out.  
Perfectionism defines as the personal characteristics or an internal state that triggers burn out (Kaschka et.al, 
2011). Likewise, Farber (2000) defined perfectionistic individuals as behaving more impulsive and having a more 
perfectionistic viewpoint towards themselves, their works and their family lives. Richman and Nardi (1985) stated 
that the individuals who are prone to burn out are more likely to have a perfectionistic personality. Furthermore, 
Zhang, Gan and Cham (2007) found that university students evaluate the academic achievement as the way of 
development and this situation increases the frequency of perfectionism among university students. So, it can be 
concluded that the burn out levels may also be frequent among university students similar with perfectionism. 
4. Results and recommendations
The results of this study, the perfectionism levels of preschool teachers differ significantly according to 
demographic characteristics such as age, graduation degree, professional experience, school type, professional 
experience at the present institution but there are no significant difference according to age group of children. In this 
regard, the results suggest that education process of preschool teachers can be revised in order to help them to 
develop themselves professionally and personally. Since the preschool period is the time when children develop 
abilities in all developmental domains, the teachers should be educated in a way that they make positive differences 
on their students’ behaviors, support the developments of students and help students to participate educational 
process actively.
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